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Abstract

Difficulties in completing school mathematics material are also experienced by prospective
teacher students. Proportion is the foundational mathematical material for studying other
mathematics. Commonly known proportion concepts are direct and inverse proportion.
Most students still have difficulty distinguishing between direct and inverse proportion. To
distinguish between two problems requires proportional reasoning. Therefore, this study
aimed to describe the forms of proportional reasoning difficulties of prospective teacher
students in distinguishing between direct and inverse proportion. This research was a case
study which conducted at a private university in Malang City, attended by 10 third-
semester students. Two subjects were selected based on mathematics tests, interviews, and
student willingness. The results showed that students experienced intuitive, additive, and
proportion attempt difficulties in the first problem. Meanwhile, students experienced
difficulties with additive and proportion attempts difficulties in the second problem. This
research can provide insight into how prospective teacher students effectively teach the
concept of proportion.
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INTRODUCTION

Student teachers are prepared to become educators who can contribute knowledge
to students. Furthermore, they are equipped with the competencies needed to plan effective
lessons (Carlson et al., 2019). The quality of their knowledge also has a significant impact
on the quality of student learning (Copur-Gencturk et al., 2023; Rogers & Steele, 2016).
The knowledge and skills of student teachers are essential for problem-solving and
reasoning, which are essential for student teachers' competencies, particularly in
mathematics (science) education, when teaching (Osborne, 2014).

Reasoning is essential in mathematics learning (Ahl, 2019; Coban & Tezci, 2022;
Parameswari et al., 2023; Rohati et al., 2021). Bronkhorst et al., (2020) define reasoning as
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the ability to make claims, evaluate, and draw conclusions. Furthermore, reasoning can be
described as a mental process that connects facts to draw conclusions or generalizations
(Bozkus & Ayvaz, 2018; Mata-Pereira & da Ponte, 2017). In other words, reasoning is an
individual's mental process to understand existing information by connecting the
information used for decision making.

Reasoning plays an important role in learning mathematics and its applications. One
of the most important mathematical skills in everyday life is proportional reasoning
(Beckmann & lzsak, 2015; Hilton et al., 2016; Kontogianni & Tatsis, 2019; Parameswari
et al., 2023; Weiland et al., 2021). This is reinforced by the statement by Piskin Tun¢ &
Cakiroglu (2022) that proportional reasoning is the most important mathematical
comprehension ability because it is closely related to other fields of science and mathematics
across all levels of compulsory education. Proportional reasoning refers to the ability to use
ratios in situations involving proportions of quantities (Doyle et al., 2016; Hilton et al.,
2016) and is the basis for understanding algebra and the transition from informal to formal
mathematical thinking (Doyle et al., 2016). Proportional reasoning can also be interpreted
as a person's ability to understand, construct, and use multiplicative relationships between
two quantities of the same or different categories (Van Dooren et al., 2009). Proportional
reasoning is often used to see the relationship between quantities. For example, if we want
to estimate the amount of gasoline needed when traveling. The relationship between the
amount of gasoline is related to the distance traveled. In the field of mathematics education,
this proportional reasoning can be developed through the concept of proportion.

The concept of proportion (ratio and proportion) is important in school learning.
Several researchers have conducted research related to the importance of the concept of
proportion (Andini & Jupri, 2017; Artut & Pelen, 2015; Buforn et al., 2022; Diba & Prabawanto,
2019; Dougherty et al., 2016; Parameswari et al., 2023; Zamri, 2022). This is because proportion
material forms the foundation for learning other mathematical materials (Dougherty et al.,
2016; Misnasanti et al., 2017; Vanluydt et al., 2021; Weiland et al., 2021). Other
mathematical materials that require the concept of proportion include algebra, geometry,
statistics, and so on (Beckmann & Izsék, 2015; Misnasanti et al., 2017; Vanluydt et al.,
2021). Apart from being important in learning mathematics, this concept of proportion is
also useful in everyday life (Phuong & Loc, 2020).

The concepts of proportion known in schools are direct and inverse proportion.
Avrican & Kiymaz (2022) state that there are two types of proportional relationships between
two quantities: direct and inverse proportion. This direct and inverse proportion material
has been taught since elementary school (Mardika & Mahmudi, 2021; Small, 2015) and
continued in junior high school (Irfan et al., 2020; Parameswari et al., 2023). Given that
this material has been taught since school, students must have a strong understanding of this
material before entering higher levels, especially when entering college. Therefore,
prospective teacher students are considered to be able to master school material, especially
material on direct and inverse proportions.

However, the fact is that many prospective teacher students still have difficulty
solving proportion problems. This is reinforced by the researcher's observations when
presenting inverse proportion problems to prospective teacher students at a private
university in Malang City. The problems presented to the students can be seen in Figure 1
below.
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Dono, Indro, dan Kasino dapat menyelesaikan suatu pekerjaan
sendirian masing-masing dalam 10 hari, 20 hari, dan 40 hari.
Berapa hari yang dibutuhkan Dono untuk menyelesaikan
pekerjaan tersebut jika setiap 3 hari dibantu oleh

Indro dan Kasino?

Figure 1. Preliminary Study Problem

Based on the results of the preliminary study, no students were able to answer the
given problem correctly. Students still had difficulty seeing the relationship between one
piece of information and another. In this case, students still had difficulty determining the
relationship between quantities. The researchers selected student work (S1) that was
representative of other students' work. The results of the S1 work on the given problem can
be seen in Figure 2 below.
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Figure 2. Results of S1 Work on Proportion Problems

Based on the student's work in Figure 2 above, it appears that S1 still struggled to
solve the given problem. In the red box, S1 wrote 40 days: 10 days: 20 days = 3 days. This
implies that S1 assumed that Dono, Kasino, and Indro worked together to complete the
task in 3 days. This indicates that S1 was still confused about connecting the available

information to the problem. Then S1 wrote that 22 :ZZ = % (blue box). He stated that

if Dono, assisted by his friend, could complete the work in 3 days, then if Indro and Kasino
worked together (40 days + 20 days = 60 days), the work could be completed in x days.
This value of x is what S1 wants to determine. Based on the results of S1's work and
interviews, the researcher suspected that S1 had difficulty connecting known information
with the requested problem.

The results obtained from S1's work stated that if Dono was assisted by Indro and
Kasino, the work could be completed in 10 days. While logically, the initial information
stated that if Dono worked alone, the work could be completed in 10 days. So, it is
impossible for Dono to be assisted by his friend to take the same time (10 days). In addition,
when interviewed, S1 considered that the problem given was a problem of direct
proportion. Therefore, in the process of working, S1 used the concept of direct proportion
to solve the problem of inverse proportion.
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Based on the results of the observations, the researcher suspects that most students
experience difficulties in proportional reasoning to distinguish between direct and inverse
proportion problems. Following up on the problems that occurred, the researcher wanted
to conduct a case study on students who were suspected of experiencing difficulties in
proportional reasoning when distinguishing between direct and inverse proportion
problems.

Several researchers have conducted research related to proportional reasoning
(Ahl, 2019; Arican, 2019; Arican & Kiymaz, 2022; Buforn et al., 2022; Burgos & Godino,
2022; Cabero-Fayos et al., 2020; Copur-Gencturk et al., 2023; Copur-Gencturk, et al.,
2023; Glassmeyer et al., 2021; Kontogianni & Tatsis, 2019; Parameswari et al., 2023;
Piskin Tung¢ & Cakiroglu, 2022; Vanluydt et al., 2021; Weiland et al., 2021; Zamri, 2022).
Ahl (2019) designed a research-based detection test to assess students' initial understanding
of proportional reasoning. This task design was also carried out by Burgos & Godino
(2022), where the focus of this study was on how prospective teacher elementary education
students design tasks involving proportional and algebraic reasoning. Arican (2019) and
Arican & Kiymaz (2022) focused on examining prospective teacher students’
understanding and their ability to distinguish proportional relationships from non-
proportional relationships. Meanwhile, research conducted by (Buforn et al., 2022) aimed
to characterize how teachers recognize student reasoning. Then, Cabero-Fayos et al. (2020)
examined the understanding and strategies used by prospective student teachers in solving
inverse proportion problems using proportional reasoning. In this study, they classified
several incorrect proportional reasoning strategies and correct reasoning strategies. For
incorrect reasoning strategies, these consist of no answer, intuitive, additive, proportion
attempt, and other errors. Meanwhile, correct reasoning strategies consist of proportion
formula, proportional reasoning, algebraic, and correct other.

From the studies that have been reviewed previously, there has not yet examined
the types of proportional reasoning difficulties of prospective teacher students when
distinguishing between direct proportion problems and inverse proportion problems.
Several previous studies, such as Arican (2019) and Irfan et al. (2020), have indeed
addressed errors or misconceptions related to inverse proportions and the incorrect
application of proportional strategies. Furthermore, that previous studies have not
systematically classified types of proportional reasoning difficulties based on the
framework of erroneous strategies as referenced in Cabero-Fayos et al. (2020). In this
study, researchers used a guide in determining the form of proportional reasoning
difficulties referring to incorrect proportional reasoning strategies based on research
conducted by Cabero-Fayos et al. (2020). However, researchers only used three
proportional reasoning strategies according to the results of student work consisting of:
Intuitive, additive, and proportion attempt. Indicators of this intuitive difficulty when
students cannot use appropriate information (wrong information) in determining the
relationship between quantities so that students cannot distinguish or have difficulty in
determining whether or not direct proportion problems. Additive difficulties experienced
by students when students make mistakes in determining the focus of the given quantity
relationship. Proportion attempt difficulties when students can explain the intended
proportion but cannot explain the quantity relationship correctly.

Based on the problems above, the problem formulation of this research is "What is
the form of proportional reasoning difficulties experienced by prospective teacher students
in distinguish the categories of problems of direct or inverse proportion?”. Therefore, this
study aims to describe the forms of proportional reasoning difficulties experienced by
prospective teacher students in distinguishing the categories of direct or inverse proportion
problems.
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METHOD

This research is a case study. This approach was chosen based on the researcher's
findings regarding the forms of proportional reasoning difficulties pre-service teachers
faced in distinguishing proportion problems. This is in accordance with Takona (2024)
statement that case studies are useful for describing and exploring unique instances within
a particular phenomenon. Case studies are specifically conducted to deepen the general
public's understanding of a phenomenon (Bloomberg & Volpe, 2012). Therefore, the
researcher used a mathematics test in the form of direct and mixed proportion problems as
well as interview guidelines. The mathematics test was used to identify the forms of
proportional reasoning difficulties of prospective teacher students. Meanwhile, the semi-
structured interview aimed to confirm and deepen the students' thought processes related
to proportional reasoning when distinguishing between direct and inverse proportion
problems.

Researchers gave two proportion problems to 10 prospective teacher students at
one of the campus in Malang City. The problems presented can be seen in Figure 3 below.

1. Mesin fotokopi P dapat mencetak sebanyak 420 lembar dalam
7 menit. Jika perbandingan kecepatan mesin fotokopi P dan Q
adalah 2:3 maka berapa waktu yang diperlukan mesin fotokopi
Q untuk mencetak 7200 lembar kertas?

2. Ainun mengendarai mobil dari kota Y ke kota Z dengan
kecepatan 48 km/jam dan memerlukan waktu 5 jam. Mobil
tersebut membutuhkan 3 liter pertalite untuk menempuh jarak
sejauh 45 km. Ainun menambah kecepatan menjadi 60 km/jam.

Berapa lama waktu dan berapa banyak pertalite yang

diperlukan Ainun mengendarai mobil dari kota Y ke kota Z?

Figure 3. Research Problem

The results of the 10 students' work were then analyzed based on indicators of
student difficulty through proportional reasoning strategies from Cabero-Fayos et al.
(2020). Students who had difficulty performing proportional reasoning when
distinguishing between direct and inverse ratio problems were selected as research
subjects. From the results of this analysis, two research subjects were determined based on
the difficulty of proportional reasoning in distinguishing between direct and inverse ratio
problems in each problem given. The researcher also considered the students' fluency in
communication and their willingness to be research subjects.

The researcher conducted member checking and peer discussions to obtain credible
data (Nowell et al., 2017). Member checking was conducted through interviews with
prospective teacher students who had difficulty distinguishing proportion problems. The
researcher conducted peer discussions with fellow mathematics education lecturers outside
the research team to obtain suggestions regarding the data obtained.

RESULTS AND DISCUSSION

The results of this study are in the form of a description of the form of proportional
reasoning difficulties of students in distinguishing between direct proportion problems and
inverse proportion problems. From the results of these tests and interviews, two research
subjects were obtained, hereinafter the first subject is called S1 and the second subject
is called S2. The following describes the difficulties of the research subjects when

When Proportion Problems Confuse: Prospective Teacher Students’ Reasoning Difficulties
https://dx.doi.org/10.26594/jmpm.v10i2.6019
JMPM: Jurnal Matematika dan Pendidikan Matematika under a CC BY license




Parameswari, P., Fitria, A., & Labuem, S. 10 (2), 215-225

distinguishing between direct proportion problems and inverse proportion problems.

S1's Proportional Reasoning Difficulties in Question 1
In question 1, S1 wrote "420 = 7 menit" and "7200 = ?" (red box) as shown in Figure
4 below.
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Figure 4. S1 Work on Question 1

S1 states that if photocopier P can print 420 sheets, it will take 7 minutes. So, if
photocopier Q prints 7200 sheets, how long will it take? From this statement, S1 then

writes: % = % (yellow box). S1 stated that the number 3 came from the information

in the question which stated that the ratio of the speeds of the photocopier P and Q was
2:3. This statement by S1 indicated that S1 had incorrectly used the correct information.
This error was made because S1 had difficulty connecting information about the
photocopier's printing capability with the time required for the machine. This difficulty
experienced by S1 was categorized as difficulty in intuitive proportional reasoning. As
research conducted by Cabero-Fayos et al. (2020)found that students who made
incorrect guesses or used incorrect information in solving proportion problems were
categorized as having difficulty in intuitive thinking. This is also related to the meaning
of intuitive thinking where if students are able to think intuitively then they are able to
think that leads to ideas to solve the given problem (Baiduri et al., 2022). Therefore,
students know which information should be used in solving the problem (Kurniawati et
al., 2022). In other words, S1 has not been able to perform intuitive proportional
reasoning.

In the process of working on question number 1, S1 was still unable to determine
the focus of the problem so he made a mistake in making a relationship between two

quantities, namely %000 =% . This type of difficulty experienced by undergraduates is

called additive. As defined by Cabero-Fayos et al. (2020), additive occurs when students
have difficulty determining the focus of a given quantity relationship. This aligns with the
opinion of (Copur-Gencturk et al., 2023) that someone who doesn't think additively is
unable to accurately see the relationship between two quantities.

S1's difficulty in intuitively and additively reasoning about proportions also made
it difficult for him to determine whether the problem was a proportional or inverse
proportional problem. In this case, S1 assumed the problem was an inverse proportional
problem. This can be seen from S1's work, where he wrote the final result as "x = 0.175."
However, when interviewed by researchers, S1 stated that the time required for photocopier
Q to print 7200 sheets should be longer than for photocopier P. S1 was able to state the
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expected result but incorrectly determined the quantity relationship in the problem. This
type of difficulty is called a proportion attempt. Cabero-Fayos et al. (2020) state that a
proportion attempt occurs when someone can explain the intended proportion but cannot
correctly explain the quantity relationship.

Given the difference between S1's final result and the argument given by S1 that
the time required for photocopier Q should be longer than for photocopier P, S1 struggled
to distinguish whether problem number 1 was a proportional or inverse proportional
problem. Due to this difficulty, S1 ultimately did not re-examine the correctness of the
answers given.

S2's Proportional Reasoning Difficulties in Problem 2

Problem 2 involves the concepts of direct ratios and inverse ratios. The ability to
differentiate between these two concepts can be seen in S2's ability to see the relationship
or interconnection of information. The results of S2's work can be seen in Figure 5 below.

£ aaun = 4B Um/iam = S jam  wng
ESsea = 6o Umfam = 1

Cotmbitm iyt —5 4Gk f v = S Jam
Go—kmption w3

RO—bvwrf yam =
3 lirer
a8 km/jam = s ] £ Jam=
o g, 1 D BT
m/-f‘"" 7 la—tthor— = & Jam to e
_— o v
46 e _a07 180 yarm g 3 liker
éo S
Cow= agxs ‘:;rd-‘ famo pekiy Yang SPedukan ElSa aedeah 180 oy,
6 = aq0 —GO €Agon banyat pectalite yong diferukon ey kata
i3 Y ke kora 7 adalah
e = (Bo =
petoiid

Figure 5. S2 Task for Question 2

In Figure 5 above, S2 wrote an answer to the question of how long it takes to travel
from city Z to city Y at a speed of 60 km/h using the concept of inverse proportionality (red
box). However, S2's result actually increases with increasing speed, namely 180 hours (red
box). S2 was unable to provide a valid argument for his work. This work indicates that S2
is struggling with the proportion attempt. As is known, the proportion attempt can identify
the intended proportion Cabero-Fayos et al. (2020). In this case, S2 knows that the
relationship between speed and time is an inverse proportionality. However, S2 cannot
explain why these two quantities must be used instead of the other.

Furthermore, S2 is unable to determine the amount of gasoline needed. S2
compares the length of the trip (travel time) with the amount of gasoline needed. S2's
difficulty in determining the relationship between the amount of gasoline and the distance
traveled indicates S2's difficulty with additive proportional reasoning. This is consistent
with the research findings of Cabero-Fayos et al. (2020) and Copur-Gencturk et al. (2023),
which found that this additive problem occurs when students incorrectly determine the
focus of a given quantity relationship. Therefore, S2 students found it difficult to
distinguish whether problem number 2 was a direct of proportion or an inverse proportion
problems.

CONCLUSION
Based on the results and discussion reviewed, the researcher found that in
distinguishing between direct proportion problems and inverse proportion problems,
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prospective teacher students experienced difficulties in proportional reasoning, namely
intuitive, additive, and proportion attempt. In problem number 1, namely the direct
proportion problem, students experienced difficulties in intuitive, additive, and proportion
attempt. Meanwhile, for problem number 2, namely the mixed problem (direct proportion
and inverse proportion), students experienced difficulties in additive and proportion
attempt.

This intuitive difficulty occurs when students cannot use appropriate information
(information which is wrong) in determining the relationship between quantities so that
students cannot differentiate or have difficulty in determining whether the proportion
problem is direct or not. Additive difficulties experienced by students when students make
mistakes in determining the focus of the given quantity relationship. Proportion attempt
difficulties when students can explain the intended proportion but cannot explain the
guantity relationship correctly. Overall, prospective teacher students need to determine the
relationships between quantities in the problem information and explain the proportions
involved when distinguishing between direct and inverse proportion problems. Therefore,
students often encounter difficulties with additive and proportion attempts.

The results of the study indicate that most students are unable to perform
proportional reasoning effectively, while prospective teacher students must be involved in
the field, teaching school mathematics to students. Therefore, follow-up or intervention is
needed for students experiencing difficulties. Research is needed on how prospective
teacher students teach the concept of proportion to students. Therefore, further research
needs to examine the thought processes of prospective teacher students in solving
proportion problems with various task designs. This study did not consider student abilities,
so further research can be reviewed from the perspective of student learning styles,
personality types, emotional intelligence levels, and so on.

ACKNOWLEDGMENTS

The author would like to express his gratitude to the private campus, lecturers, and
student participants for their willingness to participate and contribute to this research.

DECLARATIONS

Author :All authors contributed to conceptualizing the research idea, the

Contribution theoretical review, the methodology, and the instruments. The first
author was responsible for data collection and analysis, and writing the
article. The second author reviewed and checked for completeness of
the data. The third author validated the instruments, checked the
completeness of the manuscript, and checked the references used.

Funding : This research did not receive research funding from any institution.
Statement

Conflict of . The authors declare no conflict of interest.

Interest

Additional . The research was conducted in accordance with ethical standards. The
Information university, lecturers, and all participants granted permission for the

collection of research data.

When Proportion Problems Confuse: Prospective Teacher Students’ Reasoning Difficulties
https://dx.doi.org/10.26594/jmpm.v10i2.6019
JMPM: Jurnal Matematika dan Pendidikan Matematika under a CC BY license




Parameswari, P., Fitria, A., & Labuem, S. 10 (2), 215-225

REFERENCES

Ahl, L. M. (2019). Designing a research-based detection test for eliciting students’ prior
understanding on proportional reasoning. Adults Learning Mathematics: An
International Journal, 14(1), 6-22. https:/files.eric.ed.gov/fulltext/EJ1232385.pdf.

Andini, W., & Jupri, A. (2017). Student obstacles in ratio and proportion learning. Journal
of Physics: Conference Series, 812, 012048. https://doi.org/10.1088/1742-
6596/812/1/012048.

Arican, M. (2019). Preservice mathematics teachers’ understanding of and abilities to
differentiate proportional relationships from nonproportional relationships.
International Journal of Science and Mathematics Education, 17, 1423-1443.
https://doi.org/10.1007/s10763-018-9931-x.

Arican, M., & Kiymaz, Y. (2022). Investigating preservice mathematics teachers’
definitions, formulas, and graphs of directly and inversely Proportional Relationships.
The Mathematics Enthusiast, 19(2), 632-656. https://doi.org/10.54870/1551-
3440.1566

Artut, P. D., & Pelen, M. S. (2015). 6th grade students’ solution strategies on proportional
reasoning problems. Procedia-Social and Behavioral Sciences, 197, 113-119.
https://doi.org/10.1016/j.sbspro.2015.07.066.

Baiduri, Cholily, Y. M., & Ulfah, F. (2022). The intuitive thinking process of high ability
students in mathematical problem solving based on gender. Journal of Hunan
University (Natural Sciences), 49(2), 1-11. https://doi.org/10.55463/issn.1674-
2974.49.2.1.

Beckmann, S., & lzsék, A. (2015). Two perspectives on proportional relationships:
Extending complementary origins of multiplication in terms of quantities. Journal for
Research in Mathematics Education, 46(1), 17-38.
https://doi.org/10.5951/jresematheduc.46.1.0017.

Bloomberg, L. D., & Volpe, M. (2012). Completing your qualitative dissertation: A road
map from beginning to end. SAGE Publications.
https://doi.org/10.4135/9781452226613.

Bozkus, F., & Ayvaz, U. (2018). Middle school mathematics teachers’knowledge of
mathematical reasoning. European Journal of Education Studies, 4(9), 16-34.
http://dx.doi.org/10.46827/ejes.v0i0.1736.

Bronkhorst, H., Roorda, G., Suhre, C., & Goedhart, M. (2020). Logical reasoning in formal
and everyday reasoning tasks. International Journal of Science and Mathematics
Education, 18, 1673-1694. https://doi.org/10.1007/s10763-019-10039-8.

Buforn, A., Llinares, S., Fernandez, C., Coles, A., & Brown, L. (2022). Pre-service
teachers’ knowledge of the unitizing process in recognizing students’ reasoning to
propose teaching decisions. International Journal of Mathematical Education in
Science and Technology, 53(2), 425-443.
https://doi.org/10.1080/0020739X.2020.1777333.

Burgos, M., & Godino, J. D. (2022). Assessing the epistemic analysis competence of
prospective primary school teachers on proportionality tasks. International Journal
of Science and Mathematics Education, 20, 367-389. https://doi.org/10.1007/s10763-
020-10143-0.

Cabero-Fayos, I., Santdgueda-Villanueva, M., Villalobos-Antunez, J. V., & Roig-Albiol,
A. 1. (2020). Understanding of inverse proportional reasoning in pre-service teachers.
Education Sciences, 10(11), 308. https://doi.org/10.3390/educsci10110308.

Carlson, J., Daehler, K. R., Alonzo, A. C., Barendsen, E., Berry, A., Borowski, A,
Carpendale, J., Chan, K. K. H., Cooper, R., & Friedrichsen, P., Gess-Newsome, J.,
Henze-Rietveld, I., Hume, A., Kirschner, S., Liepertz, S., Loughran, J., Mavhunga,

When Proportion Problems Confuse: Prospective Teacher Students’ Reasoning Difficulties
https://dx.doi.org/10.26594/jmpm.v10i2.6019

JMPM: Jurnal Matematika dan Pendidikan Matematika under a CC BY license



Parameswari, P., Fitria, A., & Labuem, S. 10 (2), 215-225

E., Neumann, K., Nilsson, P., Park, S., Rollnick, M., Sickel, A., Schneider, R.M.,
Suh, J. K., van Driel, J., & Wilson, C.D (2019). The refined consensus model of
pedagogical content knowledge in science education. Repositioning pedagogical
content knowledge in teachers’ knowledge for teaching science (pp. 77-94). Springer.
https://doi.org/10.1007/978-981-13-5898-2_2.

Coban, H., & Tezci, E. (2022). Mathematical reasoning: Bibliometric analysis of the
literature. OPUS Journal of Society Research, 19(45), 88-102.
https://doi.org/10.26466/opusjsr.1062867.

Copur-Gencturk, Y., Baek, C., & Doleck, T. (2023). A closer look at teachers’ proportional
reasoning. International Journal of Science and Mathematics Education, 21, 113-
129. https://doi.org/10.1007/s10763-022-10249-7.

Copur-Gencturk, Y., Choi, H.-J., & Cohen, A. (2023). Investigating teachers’
understanding through topic modeling: A promising approach to studying teachers’
knowledge. Journal of Mathematics Teacher Education, 26, 281-302.
https://doi.org/10.1007/s10857-021-09529-w.

Takona, J. P. (2024). Research design: Qualitative, quantitative, and mixed methods
approaches /sixth edition, 58, 1011-1013. https://doi.org/10.1007/s11135-023-
01798-2.

Diba, D. M. S., & Prabawanto, S. (2019). The analysis of students’ answers in solving ratio
and proportion problems. Journal of Physics: Conference Series, 1157, 032114.
https://doi.org/10.1088/1742-6596/1157/3/032114.

Dougherty, B., Bryant, D. P., Bryant, B. R., & Shin, M. (2016). Helping students with
mathematics difficulties understand ratios and proportions. Teaching Exceptional
Children, 49(2), 96-105. SAGE Publications.

Doyle, K. M., Dias, O., Kennis, J. R., Czarnocha, B., & Baker, W. (2016). The rational
number sub-constructs as a foundation for problem solving. Adults Learning
Mathematics, 11(1), 21-42. https://eric.ed.gov/?id=EJ1091996.

Glassmeyer, D., Brakoniecki, A., & Amador, J. M. (2021). Identifying and supporting
teachers’ robust understanding of proportional reasoning. The Journal of
Mathematical Behavior, 62, 100873. https://doi.org/10.1016/j.jmathb.2021.100873.

Hilton, A., Hilton, G., Dole, S., & Goos, M. (2016). Promoting middle school students’
proportional reasoning skills through an ongoing professional development
programme for teachers. Educational Studies in Mathematics, 92, 193-219.
https://doi.org/10.1007/s10649-016-9694-7.

Irfan, M., Nusantara, T., Subanji, S., & Sisworo, S. (2020). Students know the concept:
How does it happen? The International Journal of Science, Mathematics and
Technology Learning, 27(2), 1-12. https://doi.org/10.18848/2327-
7971/CGP/v27i02/1-12.

Kontogianni, A., & Tatsis, K. (2019). Proportional reasoning of adult students in a second
chance school: The subconstructs of fractions. Adults Learning Mathematics, 14(2),
23-38. https://eric.ed.gov/?id=EJ1259506.

Kurniawati, L., Farhana, I. S., & Miftah, R. (2022). Improving students’ mathematical
intuitive thinking ability using analogy learning model. Journal of Physics:
Conference Series, 2157, 012042. https://doi.org/10.1088/1742-
6596/2157/1/012042.

Mardika, F., & Mahmudi, A. (2021). An analysis of proportional reasoning ability of junior
high school students. Jurnal Riset Pendidikan Matematika, 8(1), 22-32.
https://doi.org/10.21831/jrpm.v8i1.14995.

Mata-Pereira, J., & da Ponte, J. P. (2017). Enhancing students’ mathematical reasoning in
the classroom: teacher actions facilitating generalization and justification.

When Proportion Problems Confuse: Prospective Teacher Students’ Reasoning Difficulties
https://dx.doi.org/10.26594/jmpm.v10i2.6019

JMPM: Jurnal Matematika dan Pendidikan Matematika under a CC BY license



Parameswari, P., Fitria, A., & Labuem, S. 10 (2), 215-225

Educational Studies in Mathematics, 96, 169-186. https://doi.org/10.1007/s10649-
017-9773-4.

Misnasanti, Utami, R. W., & Suwanto, F. R. (2017). Problem based learning to improve
proportional reasoning of students in mathematics learning. AIP Conference
Proceedings, 1868, 050002. https://doi.org/10.1063/1.4995129.

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic analysis :
Striving to meet the trustworthiness criteria. International Journal of Qualitative
Methods, 16(1), 1-13. https://doi.org/10.1177/1609406917733847.

Osborne, J. (2014). Teaching scientific practices: Meeting the challenge of change. Journal
of Science Teacher Education, 25(2), 177-196. https://doi.org/10.1007/s10972-014-
9384-1.

Parameswari, P., Purwanto, Sudirman, S., & Susiswo, S. (2023). Correct-incorrect
proportional reasoning strategies on the proportional problems and solo taxonomy.
Acta Scientiae, 25(5), 86-117. https://doi.org/10.17648/acta.scientiae.7465.

Phuong, N. T & Loc, N., P. (2020). Solving word problems involving™ ratio™ concept of
the fifth-grade students: A Study in Vietnam. Universal Journal of Educational
Research, 8(7), 2937-2945. https://doi.org/10.13189/ujer.2020.080722.

Piskin Tung, M., & Cakiroglu, E. (2022). Fostering prospective mathematics teachers’
proportional reasoning through a practice-based instruction. International Journal of
Mathematical Education in Science and Technology, 53(2), 269-288.
https://doi.org/10.1080/0020739X.2020.1844909.

Rogers, K. C., & Steele, M. D. (2016). Graduate teaching assistants’ enactment of
reasoning-and-proving tasks in a content course for elementary teachers. Journal for
Research in Mathematics Education, 47(4), 372-419.
https://doi.org/10.5951/jresematheduc.47.4.0372

Rohati, R., Turmudi, T., & Kusnandi, K. (2021). Students’proportional reasoning in
mathematics through covid-19 pandemic context. AKSIOMA: Jurnal Program Studi
Pendidikan Matematika, 10(3), 1670-1684.
http://dx.doi.org/10.24127/ajpm.v10i3.3873.

Small, M. (2015). Building Proportional reasoning across grades and math strands, k-8.
Teachers College Press.

Van Dooren, W., De Bock, D., Evers, M., & Verschaffel, L. (2009). Students’ overuse of
proportionality on missing-value problems: how numbers may change solutions.
Journal for Research in Mathematics Education, 40(2), 187-211.
https://doi.org/10.2307/40539331.

Vanluydt, E., Supply, A. -S., Verschaffel, L., & Van Dooren, W. (2021). The importance
of specific mathematical language for early proportional reasoning. Early Childhood
Research Quarterly, 55, 193-200. https://doi.org/10.1016/j.ecresq.2020.12.003.

Weiland, T., Orrill, C. H., Nagar, G. G., Brown, R. E., & Burke, J. (2021). Framing a robust
understanding of proportional reasoning for teachers. Journal of Mathematics
Teacher Education, 24, 179-202. https://doi.org/10.1007/s10857-019-09453-0

Zamri, S. N. A. S. (2022). Conceptions of ratio and proportions among year five pupils:
case study. MOJES: Malaysian Online Journal of Educational Sciences, 10(1), 11—
23. https://ijie.um.edu.my/index.php/MOJES/article/view/34504.

When Proportion Problems Confuse: Prospective Teacher Students’ Reasoning Difficulties
https://dx.doi.org/10.26594/jmpm.v10i2.6019

JMPM: Jurnal Matematika dan Pendidikan Matematika under a CC BY license



